| AT RN S grrARER

/ALASKA SURVEY RESEARCH

— ME A S URING M I NDSHARE —

ALASKA SURVEY RESEARCH PRESENTS THE

KINDERGARTEN READY FOCUS GROUP

PREPARED TO SUPPORT THE STATEWIDE DRAFT DEFINITION OF
KINDERGARTEN READINESS




TABLE OF CONTENTS

Methodology........eeeeeeeeeiiiiiiiiiiiccinnniiissssnsnnnsnneeceeesssneneees 3

Positive/Supportive
Qualitative Analysis......ccccovvvrvvnnnneeeeeeeneniinieiecccccsssssnnees 4= 9

Mixed/Nuanced
Qualitative Analysis.....cccccvvvrvvvrnnenneneeeeennnnniiniencecennnnees 9= 13

Negative/Critical
Qualitative Analysis......cccoovvvvvvrnnneeeeeeenniiiiieicccccccssssnnees 13 - 16

Key Takeaways........cccoovveerriieiisssnnneerinccsssssnneeessccsssssnnes 17



Methodology

Researchers conducted three virtual focus groups with parents, guardians, and immediate
caregivers of children between the ages of three and eight. Researchers aimed to have a wide
geographic spread across Alaska, mixing rural and urban perspectives. The final result provided
a total of 29 participants, 48.3% of whom provided an urban perspective, and 51.7% providing a
rural perspective. A list of Alaska communities indicated to be urban and rural is provided below.

Urban Rural

e Anchorage e Butte

e Fairbanks e Delta Junction
e Homer e Dillingham

e Juneau e Haines

e Meadow Lakes e Healy

e North Pole e Hooper Bay

e Palmer e Ketchikan

e Wasilla e Kodiak

e Manokotak
e Metlakatla

e Nome

e Razdolna

e Sand Point
e Saxman

Participants were initially recruited from a public opinion survey where they expressed interest in
participating in focus groups on this topic. Researchers supplemented this effort by partnering
with rural head start facilities, who helped push the word to families of children in the targeted age
range. Focus groups were incentivized by offering those selected to participate $100 for their
time. Interested individuals applied to participate via a survey, which collected contact information
and gathered data on which dates and times worked best. 12 participants were selected for each
focus group — 10 main participants, and 2 alternates. The first 10 individuals to arrive would be
selected to participate for the duration of the focus group, awarding them $100 for their time. The
two alternates were to be dismissed with an offer of $50 for making themselves available.

These three focus groups all endeavored to answer one simple research question: How do
families feel about the proposed definition of kindergarten readiness? Researchers captured
participant feedback in two ways: written and verbal responses. Researchers displayed each
“bucket” of the definition (“A Ready Child”, “A Ready Family”, “A Ready Program”, “A Ready
Community”) on screen and asked participants what stood out to them. An abbreviated sentiment
and thematic analysis was conducted on the transcript of verbal and written responses.



Findings

Participants’ reflections on the definition of kindergarten readiness are presented below.
Sentiment analysis was conducted on three focus group transcripts. 134 statements stood out as
either supportive, critical, or mixed in regard to the definition of Kindergarten Readiness. Further
thematic analysis was conducted within each sentiment group. Findings are organized by
sentiment groups, and illustrative quotes are provided for each theme below.

Qualitative Analysis
Sentiment Themes

Positive/

Supportive Theme 1: Recognition of the “Whole Child”

Theme 2: Recognition of the Family Role
Theme 3: “It Takes a Village”

Theme 4: Emphasis on Relationship Building

Mixed/

Nuanced | Theme 1: Ideal vs. Reality

Theme 2: The Need for Accountability

Theme 3: The Need for Specificity

Negative/

Critical Theme 1: Confusion about “Transition Activities”

Theme 2: Critique of Academic Standards / Not Enough Play
Theme 3: Issues of Equity

Theme 4: Missing Element

Positive/Supportive

Transcripts coded under the Positive/Supportive sentiment group were the most frequent of the
three. Statements were coded under this group if they expressed approval, enthusiasm, or
agreement with the proposed definition, or if they suggested that the definition is clear and useful.
These statements were then coded into sub-themes: Recognition of the “Whole Child”,
Recognition of Family Role, “It Takes a Village”, and Emphasis on Relationship Building. These
themes are summarized below.

Theme 1: Recognition of the “Whole Child”

Across all three focus groups, participants appreciated the recognition that each child is different
and has unique needs outside of the academic milestones and goals. Statements that recognized
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the inclusion of a child’s developmental, social, and emotional needs were coded under this
theme.

Many participants appreciated a specific bullet in the definition: “grows at their own pace, with
children engaging in ways that work best for them.”

“The last phrase stands out. As it takes into account that each child is an individual with
different needs.”

“The final phrase, acknowledging each learner will be learning at their own pace and in
ways that work best for them, this shows that all children are being considered and they

are/will be at different places in their learning journey.”

“I like that it includes growing at their own pace and acknowledges that children engage
in different ways.”

Some resonated with other specific points in the definition.
“I really like the stays with activities even when they are hard.”

“I like the mention of self-control, curiosity, and enjoying stories.”

“I like the statement shows curiosity, likes learning new things and tries to solve
problems.”

“Encourages curiosity and a love of learning is my favorite statement. | like all of them
though.”

“I like the statement about the learning space, how they it aims to support the whole

child... You know, it doesn't just focus on the academic part of the student [but] focuses
on the holistic approach. And | like that idea.”

Others pointed out the social aspects of kindergarten readiness.

“I like the social aspects, like using self-control and focus.”

“Makes friends, asks adults for help when needed’ seems very important to me and | like
that one.”

“I like a lot of the social aspects, like we talk about self-control and focus, keeping your

hands to yourself, | think that's really important, to be able to just be in the space, and for
it to be a safe space for all of the kids there.”

And some expressed general appreciation for the definition overall.

“I love that definition. | think if a child feels seen and loved then they will definitely [have
aj better transition into a school ready kid.”



“I like that it states about supporting the whole child. | feel this whole definition supports
all families and students. Meets them where they're at.”

Collectively, these comments illustrate how this definition recognizes and supports all aspects of
a child’s “readiness” to learn, not just the academic milestones.

Theme 2: Recognition of the Family Role

Another theme that emerged from the Positive/Supportive data was the importance of the family’s
role in readiness. Statements coded under this theme highlight specific points in the definition that
mention a family’s role in supporting kindergarten readiness.

Many participants liked a specific statement in the definition: “understands their child’s needs and
speaks up for them.”

“Understanding your child's needs and being able to speak up. That is sometimes the
hard part of parent teacher interactions and may push parents to being more
knowledgeable about IEPs and other plans you can put in place to help your child
succeed.”

“These are all great points, | like the last one, advocating for your child is important.”

“Yes, I really like all of these points. I think it is important to say... what a Ready Family
is. I really liked the last one, ‘understand their child's needs and speaks up for them.”

“I like them all. The last one sticks out to me the most. It’s hard for a parent to assist a
teacher in finding ways that work for the child if they don’t understand or know their
specific needs and is able to communicate that with the teachers and school staff.”

“What stands out to me is knowing about and joining kindergarten transition activities and
having their parents understands their needs and speaks up for them.”

Another statement in the definition that was received positively by participants was: “recognizes
that parents and families are a child’s first and more important lifelong teachers.”

“I really like, the part where it recognizes that, the parents are the child's first and most
important teachers.”

“I really like this one. The parents being the first and lifelong teachers, working with the
whole child, sharing community resources.”

“Love a lot of this language. Partnership, supportive, cultural responsiveness, recognition
that parents are the child’s first teacher. Also really like the last point about each child’s
growth and milestones.”



“I like that it acknowledges families as a important part of the child’s learning & development
jJourney.”

Some respondents appreciated the inclusive language, recognizing that each family looks
different.

“I like that it mentions the family as the support for the child. That includes mom, dad,
brothers/sisters, extended family too... grandparents cousins aunts uncles.”

These quotes illustrate the importance of families, in whatever form they take, being connected
to their child’s educational experience.

Theme 3: “It Takes a Village”

Another key theme that arose from participants’ positive responses was the importance of
collaboration between all stakeholders. Statements that emphasized the relationship between
families, schools, and the community were coded under this theme.

Some respondents specifically identified the community’s role in creating readiness.

“I like that a ready program includes the community as part of the program.”

“I like how it involves the whole community in the teaching and learning of the child. Not
just the family or just the school or just the teachers but the bigger community in the
child's success.”

“I like the teaming up with the community bullet. It really does take a village.”
And others appreciated the multi-faceted approach.

“I really like the focus on creating a safe and supportive environment. If kids are not in a
comfortable space, they will not be able to focus on learning. | also like the involvement
with schools, families, and community. My favorite is teachers meeting children where
they are- | would expect this would also include providing a variety of learning styles.”

“The last one stands out to me and | like that they identify the need to partner with
parents to support each child’s growth and milestones. It not only builds confidence in the
child but also in the family.”

“I like the first part of the definition building community, recognizing parents’ roles,
supporting the child where they are, educated educators, respectfulness.”

Many participants pointed out the impact of financial investment in early learning programs as an
essential part of this collaborative work towards readiness.



“I really appreciate the ‘invests in the future’ and that early learning programs are
connected to future success. The childcare desert and limited preschool options here ...
have been a huge policy topic within our community and having these concepts reiterated
by a state-wide readiness definition promotes that investment in early care and early
education in small communities.”

“I really like that, for our ‘ready community’, to ensure that families have quality

education, safe homes, jobs, transportation, healthy food, physical activity, and

healthcare. It really comes down to the government and how they support their
communities...”

“I like that these set a standard for communities, | really appreciate the last point, | think
that more people need to know how important early learning is and that these programs
should be supported.”

The explicit mention of connecting families with resources was recognized by multiple participants
as an important aspect of readiness efforts.

“I like the statement ‘connects families with resources, build community, and invests in
the future.”

“l like ensures families have access to quality education, safe homes, jobs,
transportation, healthy food, physical activity, and health care.”

“I like connects families with resources, builds community and understanding that strong
early learning programs are connected [to success in K-12 and beyond].”

“I think this is really important, connects families with resources, builds community, and
invests in the future, because if families don't have the basic necessities at home and
they're in survival mode, and that kid comes to school, he's going to be in survival mode
[too]. ... Then, you know, they're not going to be in the best mood to want to learn [or]
feel safe.”

In summary, this theme highlights the importance of casting a wide net when it comes to
readiness. Readiness goes beyond a child, and their family — schools and communities also have
a vital part to play!

Theme 4: Emphasis on Relationship Building

The final theme identified in the Positive/Supportive sentiment group was the emphasis on
relationship building. Respondents described how the relationship between a teacher and student
is crucial in that child’s desire to listen and learn.

“The first bullet point is my favorite and the most important. A ready program should have
our kids enjoy going to school each day, and part of that is making sure that the
environment is welcoming.”



“l like that one, to support the whole child in creating learning spaces, ... a teacher has to
be likable in order for the student to learn from [them].”

“The first one is very important, because each child need to feel valued, listened to and
the teacher’s favorite.”

“I liked the first one, which was building caring, personal relationships so every child feels
safe, noticed, and a part of the school community. | do think that's important.”

In summary, this theme highlights that attending to the student-teacher relationship aids in
creating a ready child as well as a ready early childhood learning program and kindergarten
school.

Responses across this sentiment group highlighted key factors in the drafted statewide definition
of kindergarten readiness that help families understand what readiness looks like beyond
academic milestones. Parents, guardians, and caregivers appreciate a comprehensive roadmap
on how various entities work together in order to stimulate readiness, including their own role in
making it so. The frequency of these statements in the sentiment analysis reinforces the positive
public perception of this definition and gives stakeholders a better understanding of how to move
forward in adoption and messaging around this definition.

Mixed/Nuanced

Transcripts coded under the Mixed/Nuanced sentiment group contained both positive and
negative reflections, or stated support of the definition with qualifications. These “Mixed”
statements were the second most frequent identified in the corpus of transcripts. Three themes
were identified within this sentiment group: Ideal vs. Reality, The Need for Accountability, and The
Need for Specificity.

Theme 1: Ideal vs. Reality

Statements coded under this theme identify the good intention behind parts of the definition while
pointing out some potential disconnects.

Some participants identified the gap between what we want kids to achieve and the reality of
different kids hitting different milestones.

“Yeah, | really like a lot of this. And | think this is, like, kind of an ideal world, right? So, |
guess what kind of throws me off is ... Some of these are more important than others,
right? Like, just a social agreeableness, like, just being able to follow a certain amount of
rules and respect for others, you know, is definitely, like, higher on the priority list than,
like, understanding ... the sounds of certain letters. So, yeah, | guess it depends how this
is presented, right? Like, this is kind of an ideal if we can check everything off the box,
but yeah, | think some of these are a little less important, you know.”

Others saw the disparity within different families.
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“I think that is a Ready Family is that description. However, | don't think that it can be a
blanket statement for every kindergartner. ... there are so many life issues, parenting
issues, and the parents or the family's own school history. So, just because the family
isn't ready, does that inhibit the kindergartner? Or are we able to facilitate despite that?
... A parent or a family that had a negative school experience, or did not enjoy learning, |
think that is going to impact the student. But how can we perhaps make that family
ready? Or are they even in a place where they can be ready to help with learning?”

Many touched on the challenge to achieve a static standard within the very diverse communities
across the state of Alaska.

“Yeah, so I'm very big on understanding that Alaska's very diverse. And the list in
general, it sounds nice, but | feel we should always put a lot of emphasis on whether or
not it's reality-based for the diversity that Alaska has in the villages and the different
places.”

“Great ideal, but it’s going to be inequitable across the state.”

“These are the ideal, “perfect world” scenario, but doesn’t seem realistic. | do feel that a
ready community would have these things to set children up for success.”

And some participants called out the lack of funding impacting the communities’ readiness.

“I like all these ideas of a ready community but | don’t think every community is set up to
facilitate that especially with limited funding and resources.”

“These again sound extremely delightful but they are so off-base with reality. There are
many aspects at play here. Frankly, it’s unrealistic to expect that any community could or
would meet these. If we look around many of these are missing on a general basis much-

less on a scale specifically to kindergarten readiness. We consistently face lack of
funding for ensuring that our school buildings are maintained and safe to even be inside
(mold, etc.). It’s just not realistic and that’s bothersome to me.”

“I mainly echo what everybody else is saying. It's just not realistic. It sounds so nice, but |
mean, we can't even achieve the basic, basic standards, much less ensuring that families
have access to all of these things. Like, in a perfect world, that sounds great. But the
State doesn't have money, the schools don't have money, we just can't do that. And so, it
almost feels like a smack in the face.”

Quotes within this sentiment group, whether in response to “A Ready Child”, “A Ready Family”,
or “A Ready Community”, all strengthen the unifying theme: the need to address the disparity

between what ideal “readiness” looks like and the reality of current situations.
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Theme 2: The Need for Accountability

Statements in the Mixed/Nuanced sentiment group were coded under this theme if they

suggested appreciation for parts of the definition, while acknowledging that the results may not
be achievable if accountability is not considered.

Some statements focused on accountability in the community.

“I like this. But it feels like there could be something around accountability from the
community. I'm missing where the ‘how’ is from all these definitions. I'm not sure all of
these definitions are achievable in all communities across the state.”

“I'm not saying this is good or bad, but ... my question is, like, okay, this is great, but how
do you intend to do this? What's the expectations from the community to achieve this?”

“Alright, so | do like the first one. However, it lists jobs, and I feel like a big portion is your
employers, because if mom and dad both work. ... And so you really have to have a
program or a plan set out, you know, either with your employers or, with grandparents or
something in the community to be able to ... drop a kid off at 8 ... and pick up at 2:30,
because most people are working at 2:30 or 3 o'clock. So yeah, | do feel like the first
one's super important, but being able to get there is ... nearly impossible with, you know,
employers and healthcare and a lot of the dynamics with that.”

“What stood out to me the most, was, number one, ‘ensures families have access to
quality education, safe home, jobs, transportation, healthy food, physical activity, and
healthcare’. | think the reason why this stands out to me the most is because ... | don't
see a lot of that support, to be honest. | think they focus a lot more just on the child and
the child's needs, | don't really see, you know, where they have the ability to focus on
jobs and transportation and things like that. | know there are some programs that do
assist parents and caregivers with things like that, but, I just think that, especially right
now, with a lot of the things happening with the government shutdown, and a lot of
people losing SNAP benefits, and, it's just really worrisome to a lot of parents on how
they're going to get by, how they're going to feed their families, you know, and so | think, |
would like to see more of that...”

Others focused on accountability for the family.

“I think this sounds lovely — | think it should be included however that a ready family is
open to feedback from the children's educators. | work with a lot of little kids and
sometimes the parents get upset when provided with feedback that the child is maybe not
‘as ready’ as others, or may need some changes at home. ... | think it should be included
that the parents are ready to receive feedback, not only for where the child is excelling,
but also where they can grow.”

“I notice it doesn't specifically say what is expected from the family at home after school.
Homework, etc. Reading at home, | think is really important and should be encouraged.”
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And some emphasized the need for accountability across all parts of the definition.

“I like the definitions, like, | like the wording of them. But, | feel like there's... and maybe
this is the intention of them, is that they're not going to go into the how, and that's how it
would be expanded, but | feel like I'm missing... context on how this would intend to be
achieved, and, like, how... where's the accountability for both sides, for the community,
for the program, for the, you know, for the family? Like, well, particularly for the program
and the community, | suppose, like how do we... how do we intend to achieve this?”

“I mean, | love the standards, I just don't know how are we doing that? | don't have [my
daughter] in a public preschool, because they're hundreds of dollars a month, so we're
trying to do a preschool-type setting [at home], but she's not getting that exposure to
other kids. Which is why | think that having some sort of standard for ‘kindergarten
readiness’ is important, because people that can't put their kids in preschool, or don't for
other reasons, they need to have the same idea of what's expected when the kid goes to
kindergarten. But also, | mean, safe homes. ... | mean, that's not something that
everybody has. So | love the idea, | think that's a great ‘Ready Community’, | just don't
know how we get there. Because so many people don't have access to all those things,
and you can't just give it for free to everybody, so how do we get that for people?”

“It sounds nice overall. | feel it’s important to expand on what building caring relationships
and supporting the whole child means. They're rhetorically sound but unmeasurable.
What does culturally respectful and responsive mean? How do we achieve these things
with the workload of individualized priorities yet a lack of support, educators, and
insufficient funding?”

This theme demands follow-up on parts of the proposed definition - how will it be implemented,
and how will it be measured?

Theme 3: The Need for Specificity

Many participants in the focus groups wanted to know more about different aspects of the
definition.

The mention of “transition activities” came up a few times in the definition, and participants wanted
more information.

“The bulletin about kindergarten transition activities is a little vague for me. What
activities?”

“The phrase "kindergarten transition activities" has popped up again and seems very
vague. | would like to see language about a variety of different programs and resources,
since there are many children who don't fit into the cookie-cutter shape that people
expect for Kindergarten, and there is no one size fits all program.”

“I love that the family aspect involves love, support, and safety. The bullet about
kindergarten activities — how would parents know this?”
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Participants also wanted clarity on some of the metrics in “A Ready Child.”

“I think the bullet that says "pays attention, stays with activities even when they're hard"
could use a little more clarification — how long are we expecting kindergarten aged
children to sit still? 15 minute increments? One hour increments? | appreciate the line
that separates being able to count to 20 and being able to count the objects up to 10. My
[kid] can count to 20, but she can't sort 20 objects.”

“I also agree that “pays attention” could use clarity. How long?”

And some participants had specific feedback regarding clarity of language.

“I agree with all of these points. The second point that the community should build
community could use some clarity for me.”

“I love all of this. Healthy environment is a bit vague, do they mean healthy family or
social environment?”

“The second point seemed is a little muddy to me. | think the ‘Ready Community’
connecting families with resources and investing in the future is great. What | don't really
understand what it means when it says the ready community will build community. I'm not
sure what that means. And who the community is, if that makes any sense. | think that it
just needs a little more clarity. ... Is it referring to, like, your neighborhood community? Is
it referring to your, like, support systems of, like, healthcare providers? ... And how they'll

build community, | think is important for understanding for me.”

Overall, themes in this sentiment group reflect families’ need for more information and clarity. While
participants generally like and appreciate many aspects of the definition, they express concern about
its implementation. Families want something concrete that they can reference, without prompting more
confusion or feelings of inadequacy.

Negative/Critical

Transcripts coded under the Negative/Critical sentiment group were the least frequent of the
three. Statements were coded under this group if they expressed frustration, disagreement, strong
doubt, or confusion around the definition. Statements were then coded into sub-themes:
Confusion About “Transition Activities”, Critique of Academic Standards/Not Enough Play, Issues
of Equity, and Missing Element.

Theme 1: Confusion About “Transition Activities”
We see this theme emerging again within the negative statements — confusion about “transition
activities”. The most frequent commentary within the Negative/Critical sentiment group, many

respondents wanted more information about what these “transition activities” are and where to
find more information about them.
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“That there is not enough information out there about kindergarten transition activities!”

“I think the main thing that stuck out to me was the knows about and joins kindergarten
transition activities. | can say that that was a massive obstacle for me coming in, not
knowing how this school system works. ... | was looking for things like that, and could not
find where to go for information. ... | just found, like, wherever | went, | wasn't getting
answers.”

“l would like to see more expansion around ‘kindergarten transition activities’. The term
seems intentionally vague.”

“Knows about and joins kindergarten transition activities. What does this look like?”
“Transition activities?”

“And then | also mentioned, like, the knows about enjoying kindergarten transition
activities. It seems a little vague, and what is that, and how would our families know what
those kindergarten transition activities are?”

“I'm not sure about the joins kindergarten transition activities without knowing more about
what those are and their availability, particularly in rural villages and such.”

This theme emphasizes not only the need for clear and concise information but also the
importance of having established avenues for disseminating this information.

Theme 2: Critique of Academic Standards / Not Enough Play

The next most frequent of the Negative/Critical themes was focused on the “A Ready Child” part
of the definition. Statements were coded under this theme if they critiqued the standards and
milestones presented in “A Ready Child” or wished to see additions of other aspects.

Some respondents felt that academic standards listed to be more representative of what a child
leaves kindergarten with, rather than readiness indicators.

“There seems to be some technical points that | feel are learned in kindergarten vs
before.”

“I don't like the hard metrics. Many of these sound like learning objectives to be
accomplished by the end of kindergarten rather than indicators of readiness for
kindergarten itself.”

“But then things like counting to 20. Like, if they're able to, that's great. If they miss it a
little bit, | don't think that that's a sign that they're not ready for kindergarten. And then, it
was ‘recognizes letters and their sounds’ that kind of tripped me up. | think it's great if
they recognize that letters do make sounds, but I feel like that kind of implies that they
know the whole, like, all the phonetics of the alphabet, and | felt like that was more
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something that would be gone over in kindergarten rather than, | wouldn't expect every
child going into kindergarten to already have that phonetic understanding of the alphabet.
| feel like that's a lot.”

Others critiqued that the listed standards felt too low.

“What does ‘plays with sounds in spoken words’ mean? It seems like some of these are
not held to a high standard.”

The desire to see more explicit mentions of play was also mentioned by multiple participants.

“The list emphasizes compliance-oriented behaviors, which are school centric and not
developmentally emergent. These traits develop from rich play experiences, not
prerequisites for them. This framing shifts early learning from exploration to performance.
It’s missing core play dimensions, which risks turning kindergarten readiness into early
schooling and not early learning.”

“I feel that we In pursuit of, you know, getting kids reading as soon as possible, learning
as soon as possible, we risk forcing compliance-based schooling on them earlier than
warranted. | mean, kids in kindergarten, to me, kindergarten should be helping kids learn,
like, how to socialize, how to play appropriately, building the foundational core of
introduction to schooling ... there's endless research about, they learn best through play.
And so, play doesn't look like, can you follow the rules and sit at a desk? ... So, | think if
we want to develop the most school-ready children, we need to do what works and what
is best for them, which is ... more play, and more just child-centered.”

These quotes illustrate the importance that the definition of “A Ready Child” provides a multi-
faceted framework that includes achievable academic standards while acknowledging the
importance of play in a child’s social and emotional development.

Theme 3: Issues of Equity

Another theme that emerged from the critical statements was a recognition that some parts of the
definition may not be seen as equitable. This question of equity arose primarily from the “Ready
Family” and “Ready Community” parts of the definition, acknowledging that while the definition
provides a great goal or ideal, the reality of these standards not being met must be considered.

“There is a lot of privilege in the first bullet point, but maybe issues of basic needs will be
touched on in the community bucket...”

“I think the first bullet point is just really presumptive, and that there is some privilege
there, because there's a lot of children, especially in Alaska, with really high rates of...
domestic violence, child abuse, we have, you know, really high numbers of the really bad
things in Alaska, specifically. And so, it would be great if every child going into
kindergarten had that healthy environment and those loving relationships, but I just don't
think that's a reality. And | think that should be examined a little bit more closely.”
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“Transportation and jobs might be difficult in some areas.”

“I don't know that we can ever have a "ready community" by these standards. How are
we providing access to quality education? ... How are we supposed to ensure a safe
home for children? Reliable transportation? Healthy food? It would be life-changing if

these things were happening- but | know for certain that they aren't, and we as a
community don't have the resources to provide these things to everyone. These things
aren't free, so how can we make sure they're happening for every family?”

“Consideration to inclusivity and acknowledgement of any potential systemic barriers
would be beneficial.”

“I want to know more about how they would intend to push this information to the public -
where and how are these resources and activities expected to be available in all
communities? How will those communities be prepared? How are these programs and
communities held accountable to these baselines?”

Overall, this theme demonstrates that while the proposed definition sets an ideal standard, many
communities simply don’t have the resources to make it happen. Families like the intention behind
these standards, but worry about what it means if all bullets aren’t hit. The inclusion of these
bullets in the definition, and the corresponding response from families, makes it clear: access to
healthy environments, reliable transportation, safe homes, and adequate food are inseparable
from academic readiness and success.

Theme 4: Missing Element

Statements coded under this theme point out what they consider to be an important missing
element in the definition.

“I don't see anything about, teaching them mobility, or, you know, the touching, the
feeling of all the stuff they're learning.”

“What is missing is provides consistency, they can do all of these things but if they’re not
consistent than that could make it difficult for children to be prepared.”

“The teachers are kind of a missing element there, too...”

“I do think parents also have a big role in the academic development, which doesn’t seem
reflected...”

Overall, the statements in the Negative/Critical sentiment group bring to our attention some
important factors for consideration. Critique of the definition itself was relatively low and focused
on sensitivities regarding individual child needs. Rather, constructive feedback surrounding the
‘how” of it all was the most frequent type of criticism. Families want clear and easy-to-access
information about “transition activities”, reliable access to basic needs, and the peace of mind that
their children are in the hands of capable, trusted caretakers.
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Key Takeaways

Overall, participants were more supportive of the definition than they were critical. Supportive
statements almost doubled those that were critical, and many of the mixed statements mentioned
parts of the definition they liked, with requests for further clarification. These focus groups confirm
that no change to the definition overall is suggested, but rather some considerations for
messaging may be taken into account:
e Families and communities may benefit from communication that this definition is intended
to be more of a wish list than a checklist.
e They also request clarity on what “kindergarten transition activities” are and where to find
more information about them.
e Finally, much of the feedback from participants emphasizes the need for advocacy around
community support programs.
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